ClassDojo is an in-class communication application. The ClassDojo allows teachers to record and score the students' behaviors by tagging them. It also allows teachers, parents, and students to have access to this information. In this study, it was tried to show the effects of the communication and interaction between students-teachers-parents by using the ClassDojo application in educational environments. Students, teachers, and parents participating in the study used the ClassDojo application for 1 semester. In the study, ClassDojo Opinion Questionnaire for Students, ClassDojo Opinion Questionnaire for Teachers, ClassDojo Opinion Questionnaire for Parents, and Semistructured ClassDojo Interview Form for Students prepared by the researchers were used at data collection stage. At the end of the study, the teachers stated that the ClassDojo application was effective in getting the students positive behaviors. In addition, it was observed that the ClassDojo increased the frequency of families' care about the courses of the students.
Introduction
Education is generally defined as the process of education of human beings in line with certain goals and the individual learns new knowledge, skills, attitudes, and values during the process of education (Fidan, 1986) . In order to train the appropriate individuals, societies have controlled the educational process so that the concept of school has emerged, thus the education has become institutionalized as a public service (Fidan, 1986) . Additionally, schools take the tasks of educating individuals in the society (Kılıçoğlu, 2015) . Planned educational activities performed in the school are called as teaching (Küçükahmet, 2002) . The most important goals of the schools is to change the behaviors of the students in the desired way and to help them to be successful and learn in the best way (Keçeli-Kaysılı, 2015) .
Besides, a sub-dimension of the school is the classroom. Classrooms are places where learning and teaching activities are most intense. Teachers have important effects on the teaching and personal behaviors of students by performing their duties such as determining the in-class activities, preparing the teaching environment, selecting and using the teaching methods and class tools (Cerit, 2008) . In addition, in order for the educational activities to be more effective, they need to improve their relationship with the society especially with the families of the children that are also in that environment in order to reach their goals by being aware that the school is integrated with the outside world and a wider community (Keçeli-Kaysılı) .
Family is the one who is the closest to the child and knows the development characteristics of the child best (Akbaşlı & Kavak, 2008) . Parents are the first teachers of the children and they are the ones who know their child the best, thus the opinions of the parents can be valuable when teachers plan the learning experiences (Keçeli-Kaysılı) . Similarly, since teachers know their students at school environment, they can contribute parents to know their children better (Keçeli-Kaysılı) . The school administration, which intends to achieve success in education, should attach importance to parent-teacher cooperation to include parents as well as the teacher to the program to be made (Akbaşlı & Kavak) .
In addition, parent-teacher associations are established in order to achieve integration between the family and the school, to provide the cooperation and communication between the parent and the school, to support the activities that will improve the education and teaching, and to meet the compulsory needs about the education and teaching of the school and the students who have financial difficulties (MEB,2017) . These associations are established in accordance with the Parent-Teacher Association Regulation adopted by the Ministry of National Education (MEB, 2017) . In MEB (the Ministry of National Education) Notifications Journal, it is stated that parent-teacher association in Turkey is important, the help and interest of the student's parents for the education to achieve its purposes and to be successful are necessary and many educational activities started in school are ended in the house of the student and in the environment outside of the school (Bayrakçı & Dizbay, 2013) . Teachers, parents and parent-teacher association management have the same opinion about the importance of school-parent collaboration in terms of course success (Akbaşlı & Kavak) .
Students who received education support from their parents were found to have higher course successes (Çelenk, 2003) . It is seen that among 1st grade students from primary school the children who receive help from their families and whose families are in close cooperation with the school have higher success in reading comprehension (Çelenk) . Similarly, it is known that the teachers in primary school level bring the family factors to the fore in class management and particularly emphasize the communication with parents (Paliç and Keleş, 2011) . According to Çalışkan and Ayık (2015) , there is a direct relationship between the involvement of parents in the educational process and a productive education and training. Therefore, in order to provide effective school parent cooperation, relationships should not be left to chance, teacher-parent interviews and meetings should be associated with programs within the annual, monthly, and weekly periods, mailing, phone calls, and home visits with the family members should be examined within this scope (Çelenk) .
Although parent-teacher cooperation is so important in education, it is known that majority of the parents are unaware of the activities in the school, they come to the school because they only want to learn the situation of their children and in general they do not come to school (Bayrakçı & Dizbay, 2013) . In the Bayrakçı and Dizbay's (2013) study, it was observed that parent-teacher associations did not contribute to the school management in the dimensions of student affairs, education, and personnel affairs. Besides, it is understood that most of the parents are not interested in parent-teacher association, parent-teacher associations do not have tools and publications to enlighten parents in improvement of education and meetings such as conferences enlightening the parents about these issues are not held. It is known that teachers, parents, and school administrators do not adequately visit each other (Akbaşlı & Kavak) . It is also seen that as the ages of the students increase, the family involvement decreases also. Families rarely involve in the education of their International Online Journal of Educational Sciences, 2019, 11 (4), 160-180 162 children at the high school level voluntarily; whereas, the involvement of the families in school activities is generally limited with the extracurricular activities (Keçeli-Kaysılı, 2015 cited from Fan 2001).
It is thought that online electronic media may be effective to reduce the indifference of the parents to the school and to strengthen parent-teacher cooperation. It is also believed that this collaboration will affect students' courses. For this reason, it was decided to use the ClassDojo application.
Classdojo
The ClassDojo is an in-class communication application. It allows the teachers to label and record and score the students' behaviors throughout the school day and allows the teachers, parents, and students to access these behaviors (ClassDojo, 2017) . The ClassDojo brings together teachers, parents, and students who use it to share photos, videos and messages. The ClassDojo is used to work together as a team, to share classroom experiences, and to ensure the realization of important ideas in class or at home. The ClassDojo allows students to monitor their own behaviors and also the parents to become aware of what is happening in the school. Moreover, it also allows the teachers to monitor certain behaviors of their students (ClassDojo).
MacLean-Blevins (2013) made the ClassDojo application to be used in a classroom of a primary school in the United States of America. In this study, MacLean-Blevins (2013) observed an increase in the positive and self-control behaviors of the students at the end of three weeks and a decrease in their negative and disruptive behaviors. As a result, the ClassDojo revealed that it supported the students to think about their positive in-class behaviors and their own learning ways by observing their own behaviors.
With this study, it was tried to find out how the communication and interaction between the studentteacher-parent in the ClassDojo environment were evaluated in terms of students, teachers, and parents. It is seen that similar studies have been conducted at primary level abroad but similar studies at high school level have not been found. No similar study has been found in Turkey, as well. It is seen that the ClassDojo application has been used in some schools in Turkey. How this application was evaluated in terms of students, teachers and parents was investigated. For this purpose, answers to the following research questions were sought.
1. What are the general opinions of students about the ClassDojo? 2. Do students' opinions on the ClassDojo application vary based on their gender? 3. What are the teachers' general opinions about the ClassDojo? 4. What are the general opinions of the parents about the ClassDojo?
Method
In this section, information about the sample group, data collection and analysis, data collection tools and the study model has been mentioned.
Model of the Study
This study was a research with scanning model where quantitative data were supported with qualitative data. The opinions of language experts, field experts and assessment experts were used in preparing research questions. Research approaches aiming to reveal an already happened or currently happening situation are defined as a scanning model research approach (Fraenkel & Wallen, 2003; Karasar, 2014) . Researches conducted based on positivist view that sees the truth independent from the researcher and accepts that the truth other than itself can be observed, measured and analyzed objectively are defined as quantitative study (Büyüköztürk, Çakmak, Akgün, Karadeniz and Demirel; . In addition, quantitative data were supported with qualitative data by performing interviews with the students in the scope of the Ferhat Bahçeci 163 study. Qualitative research is a research that is used in data collection methods such as document analysis, interview and observation and provides opportunity to examine events and cases in a holistic and realistic way (Yıldırım & Şimşek, 2006) .
Sample Group
The sample group consisted of 10th grade students studying during 2nd semester in 2016-2017 school year in an Anatolian high school located in the city of Bingöl as well as these students' parents and teachers.
Students, teachers and parents participating in the study used the ClassDojo application for 1 semester. The sample group in this period consisted of 25 students, 25 parents, and 8 teachers. While determining the sample group, the researchers included the sample group into the study but at feedback stage, the questionnaire was applied only to 15 students, 15 parents, and 7 teachers and also face-to-face interviews were conducted with 9 students. Characteristics of the sample group are summarized in Tables 1.a, 1.b, and 1.c. When Table 1 .a was examined, it was observed 60% of the students were female, 40% were male, 40%
had 5 and more siblings, 73% were living together with 5-6 people, 80% were living in the city center, 80%
had their own houses and all of the students were living with their families. As it is understood from Table 1.c, 9 of the parents were male and 6 were female.
Data Collection Tools and Collection of Data
In this study, ClassDojo Opinion Questionnaire for Students, ClassDojo Opinion Questionnaire for Parents, and ClassDojo Opinion Questionnaire for Teachers prepared by the researcher were used. The questionnaires prepared by the researchers were inspected by a specialist in the field of instructional technology and finalized in the direction of the recommended revisions. The questionnaires involved demographic variables and five-point Likert type items about the ClassDojo application. Demographic characteristics of the students in the sample group such as gender, number of siblings were involved in the questionnaire for students. Demographic characteristics such as gender and age were involved in the questionnaires for teachers and parents. In addition, the questionnaire was developed to reveal the opinions of the students, teachers and parents about the use of the ClassDojo by students, their parents, and their teachers for the student's achievements. In addition, Semi-Structured ClassDojo Interview Form for Students was developed by the researchers to clarify the students' opinions about the subject. The interview form prepared by the researchers was inspected by a specialist in the field of instructional technology and finalized in accordance with the recommended revisions.
The students and the teachers were informed about the ClassDojo application at the beginning of the second semester of the 2016-2017 school year. Necessary information about the ClassDojo application was given to the parents with the information letters sent to them with the students. The guidance necessary for the students, teachers, and parents participating in the study was made by the researchers. The study started with the students, teachers, and parents who were voluntary to participate in the application. 8 teachers, 25 students and their parents participated in the application. The application was ended a month before the end of the semester and the opinions of 7 teachers, 15 students, and 15 parents about the ClassDojo application were obtained with questionnaire and interview methods.
Data Analysis
Opinion questionnaires applied to the students, the parents, and the teachers consisted of 38 items, 37 items, and 30 items, respectively. The 5-point Likert-type scale used for each item is composed of intervals scored from 1 to 5. Scale options corresponding to each item and the conducted score intervals are given table Statistical analysis of the obtained data was performed using a packaged program. Statistical techniques such as standard deviation, mean, frequency, percentage and U-test were used in the analysis process. Content analysis was used in the analysis of the interviews conducted within the scope of the study. Reaching the correlations and concepts by explaining the collected data correctly is the main purpose of content analysis (Yıldırım & Şimşek, 2006) . The data were coded by one of the researchers. Then, the themes were formed using these codes. While coding the data, the personal information of the students was kept confidential. The students were coded as S1, S2, S3 ... S9.
Findings and Comments
Results as well as opinions of the students, the teachers, and the parents about the ClassDojo are presented under tables in the study.
In the first objective of the research, the opinions of the students towards Class Dojo application are presented in Table 2 . Table 2 shows the arithmetic mean and standard deviations of the scores given by students to the five-point Likert type expressions about the Class Dojo. As it is understood from Table 2 , the students gave the answer of "I partially agree" to the items 17, 20 and 26; whereas, they responded as "I strongly agree" to the items 30 and 33. Apart from these items, the students responded to all other items as "I agree". Accordingly, the students could learn the thoughts of their teachers about their course (x=3.60) and behavior (x=4.07) statuses through the ClassDojo. Likewise, it also allowed the students to learn about the behaviors the teachers wanted (x=3.80) and did not want (x=3.60) in the class. Besides, the ClassDojo made it easy for the students to learn about the behaviors expected from them.
The ClassDojo made it easy for the students to know themselves (x=3.87). The points sent by the teachers to the ClassDojo made it easy for students to adjust their own behaviors (3.73). The ClassDojo increased the frequency of families' involvement in the children's courses (x=3.67). In addition, the ClassDojo application increased the pressure of the families on the students about their education (x=3.67). On the other hand, the ClassDojo reduced the frequency of the school visits of the families (x=3.60). The students generally liked that their teachers and families were in cooperation with the ClassDojo application (x=3.80). The students stated that it was easy to register (x=4.07) in and use (x=3.67) the ClassDojo. The students generally liked the ClassDojo (x=3.73) and stated that it was a useful application (x=3.93).
In the second objective of the research, it was researched whether the students' opinions about Class Dojo application changed according to their genders. The opinions of the students about the Class Dojo application were examined by gender and the participation levels of the students in the questionnaire were found to be different according to the gender, by applying the Mann Whitney U-Test. Mann Whitney U-Test results of these items, which differ significantly from each other by gender, are presented in Tables 3.a, 3.b, 3.c, 3.d, 3.e, 3.f, 3.g. Table 3 .a shows Mann Whitney U-test results of the scores given by the students to the questionnaire item 1 in terms of their gender. Accordingly, it was found that there was a significant difference between female and male students participating in the ClassDojo application for a semester in terms of the agreement scores given to the questionnaire item 1, U=8.00, p<.05. When the mean ranks were considered, it was understood that female students gave higher scores to the questionnaire item 1 than male students. This result indicated that female students were more effective than male students in learning their teachers' opinions about themselves in the ClassDojo environment. Table 3 .b shows Mann Whitney U-test results of scores given to the questionnaire item 9 by the students according to their gender. Accordingly, it was found that there was a significant difference between female and male students participating in the ClassDojo application for a semester in terms of the agreement scores given to the questionnaire item 9, U=9.00, p<.05. When the mean ranks were taken into consideration, it was understood that female students gave higher scores to the questionnaire item 9 than the male students. This result indicated that compared to male students, female students agreed more with the opinion that the ClassDojo application helps students to meet the expectations of their teachers. Table 3 .c shows Mann Whitney U-test results of the scores given to the questionnaire item 10 by the students in terms of their gender. Accordingly, it was found that there was a significant difference between female and male students participating in the ClassDojo application for a semester in terms of the agreement scores given to the questionnaire item 10, U=11.50, p<.05. When the mean ranks were considered, it was understood that female students gave higher scores to the questionnaire item 10 than male students. This
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International Online Journal of Educational Sciences, 2019, 11 (4), 160-180 168 result indicated that compared to male students, female students agreed more with the opinion that the ClassDojo application helps students to meet the expectations of their families. Table 3 .d shows Mann Whitney U-test results of the scores given to the questionnaire item 12 by the students in terms of their gender. Accordingly, it was found that there was a significant difference between female and male students participating in the ClassDojo application for a semester in terms of the agreement scores given to the questionnaire item 12, U=9.50, p<.05. When the mean ranks were considered, it was understood that female students gave higher scores to the questionnaire item 12 than male students. This result indicated that compared to male students, female students agreed more with the opinion that the ClassDojo application helps students to see the behaviors they are good at. Table 3 .e shows Mann Whitney U-test results of the scores given to the questionnaire item 21 by the students in terms of their gender. Accordingly, it was found that there was a significant difference between female and male students participating in the ClassDojo application for a semester in terms of the agreement scores given to the questionnaire item 21, U=8.00, p<.05. When the mean ranks were considered, it was understood that female students gave higher scores to the questionnaire item 21 than male students. This result indicated that compared to male students, female students agreed more with the opinion that the ClassDojo application reduces the frequency of face-to-face interviews of families with teachers. Table 3 .f shows Mann Whitney U-test results of the scores given to the questionnaire item 24 by the students in terms of their gender. Accordingly, it was found that there was a significant difference between female and male students participating in the ClassDojo application for a semester in terms of the agreement scores given to the questionnaire item 24, U=9.50, p<.05. When the mean ranks were considered, it was observed that female students gave higher scores to the questionnaire item 24 than male students. This result suggested that compared to male students, female students were more pleased with that families are cooperating with teachers in the ClassDojo environment. 27.00 6.00 .011 Table 3 .g shows Mann Whitney U-test results of the scores given to the questionnaire item 34 by the students in terms of their gender. Accordingly, it was found that there was a significant difference between female and male students participating in the ClassDojo application for a semester in terms of the agreement scores given to the questionnaire item 34, U=6.00, p<.05. When the mean ranks were considered, it was understood that female students gave higher scores to the questionnaire item 34 than male students. This shows that the minus points given by the teachers in the ClassDojo application made female students more upset than male students.
In addition to the questionnaire applied to the students in order to clarify the views of the students related to the Class Dojo application, individual interviews were also held with the students. In individual interviews with students, the students' opinions about the Class Dojo application are coded and these codes are assembled in appropriate themes. The themes reached at the end of individual interviews made with the students, the code lists related to these themes and the frequency and percentage information of the code lists are presented in tables 4.a, 4.b, 4.c, 4.d. When Table 4 .a was examined, it was observed that almost all of the students had the same opinions about the effect of the ClassDojo application on their education. According to the table, all of the students stated that (f=9) their parents started to be more interested in the courses of their children with the ClassDojo application. The student S1 responded to the related question as "My father could not come to the school because he works very hard. My father paid more attention to my education with the messages from my teachers after downloading ClassDojo". The student S6 stated that "My parent got interested in my courses more since they got more news about me". This result was compatible with the response "I agree" given by the students to the questionnaire item 16. In addition, all of the students think that the application was effective in increasing their positive behaviors at school (f=9) and decreasing their negative behaviors (f=9). Besides, all of the students stated that the application increased their interest in the courses (f=9) and increased their successes in the courses (f=9). The student S2 responded to the related question as "When both teacher and family cooperate, you are trying to improve and upgrade yourself." A significant part of students indicated that the scores given by their teachers over the application motivated the students (f=8). Regarding this, The student S5 stated that "I were more motivated in my courses when my teachers gave me a positive score.
When I received a negative score, I started to study more by motivating myself." When Table 4 .b was examined, 3 students stated that their exam grades and absenteeism status were sent to their parents through the application. When the responses of the students were examined, exam results and absenteeism statuses of a few students were sent to the parents through the application. Besides, it was seen that the parents generally learned about the exam results and absenteeism information of their children through E-School. Regarding this, the student S2 stated that "My exam results and absenteeism information are already learned from E-school." In addition, one of the students (S6) stated that "My family can see my absenteeism through E-school. But then my parents can talk about this absenteeism with my teachers." In addition, all of the students stated that their in-school behaviors are sent to their parents through the application (f=9). Relevantly, the student S1 responded as "My teachers have begun to report my behaviors in and out of class more quickly". In addition, another student (S6) responded as "Our behaviors in class directly go to the family." This result supports the "I agree" answers given to the questionnaire items 23, 24, 25, 27, and 28. Additionally, all of the students stated that the parent-teacher communication increased through the application (f=9). Regarding this, the student S1 stated that "Parents' meeting is something made twice a year but they started to talk with the ClassDojo almost every day". When Table 4 .c was examined, it was observed that a great majority of the students had almost the same opinion. A great majority of the students considered that with the ClassDojo application, their parents saved money (f = 8) and time (f = 8) to travel to the school. Regarding this, the student S3 responded to the related question as "My family saved from the travel expense. They did not have to come to the school. It is difficult to come to the school other than the parent's meeting since we are living far away from the school. The teacher is a message away. My family can learn my status whenever they want". In addition, all of the students considered that the ClassDojo application eased the parent-teacher communication (f=9). Regarding this issue, the student S4 stated that "My father's shift ends at 5 p.m. My father can see the opinions of my teachers about me very comfortably by sitting at home when he cannot come to the school". When Table 4 .d. was examined, it was observed that the students did not want to be complained to their parents (f=8). The student S8 responded to the related question as "I feel very bad if I am complained to my family". The student S9 responded as "Just like everyone else, students may have faults. Informing the parents about everything is a disadvantage for us". In addition, positive scores from the teachers through the application made the students happy (f=8). Regarding this, the student S2 said that "My chemistry teacher was telling us when he/she gave a point. Once, he/she gave me a plus in my class participation. I was proud of it.
But I was feeling sad when I get a minus". The student S8 stated that "You want your parents to be proud of you and appreciate you. You want to do something with this effect." This result was compatible with the "I completely agree" response of the students for the questionnaire item 33. Additionally, the students liked their parents to communicate with their teachers through the application (f=8). Concerning this, the student S1 stated that "I wasn't pleased at first about the dialogue of my parents with my teachers. However, I later realized that I was more successful in my classes which made me happy." The student S4 stated that "there is no more a need for calling the parents due to the students' behaviors. It is better to solve this matter through phones." This result supported the responses of "I agree" given to the questionnaire items 23, 24, 25, 27, and
28. Also, the application creates a pressure on the students (f=6). The student S7 responded as "If we do not do our homeworks, our family will know about it at home, we felt the pressure of this on us" to the related question. This result supported the "I do not agree" response of the students to the questionnaire item 18.
To the question of "Do you recommend to use the ClassDojo application?" asked to the students, 66.67% of the responses was "I recommend because it is a useful application", 22.22% gave the answer of "I recommend others to use it. I do not want to use it." 11.11% responded as "I do not recommend because we are under pressure with the application". The student S1 responded this question as "Yes, I recommend.
Because it strengthens the connection between the family, teacher and the child very much." The student S2 responded as "I recommend because it has benefits for my family, my teachers and me". In addition, the student S6 responded as "It is a useful thing but I don't like pressure. Therefore, I recommend others to use it."
In the third objective of the research, teachers' thoughts on Class Dojo application are presented in Table   5 . Table 5 shows the arithmetic mean and standard deviations of the scores given by the teachers to the fivepoint Likert type expressions about the Class Dojo. 3, 11, 13, 15, 23, 26, and 27 ; whereas, they responded as "I agree" to all the remaining items. According to this questionnaire, the teachers stated that it was easy to use the ClassDojo (x=4.43). In addition, the ClassDojo made it easier for teachers to know the parents. In addition, the application helps the teachers to record the class (x=4,14) and behavior (x=4.14) status of the children. In addition, this application helped the teachers to communicate with the parents (x=3.86). In addition, the teachers stated that this application helped them to maintain the discipline in the classroom (x=3.43). The teachers stated that the ClassDojo was helpful in solving the problems encountered by students in cooperation with the parents (x=3.57). On the other hand, the teachers indicated that the application decreased the frequency of face-to-face interviews with the parents (x=3.71). In general, the teachers liked the ClassDojo application (x=3.86) and recommended it (3.71).
In the fourth objective of the research, the opinions of the parents on the Class Dojo application are presented in Table 6 . Table 6 shows the arithmetic mean and standard deviations of the scores given by parents the five-point Likert type expressions about the Class Dojo. As it is understood in Table 6 , the parents responded as "I completely agree" to the questionnaire items 6 and 16 and "I partially agree" to the questionnaire items 9, 10, 11, 12, 21, 22 and they responded as "I agree"
to all of the remaining items. According to this questionnaire, the parents stated that the ClassDojo application helped them to get information about the behaviors of their children in the class (x=4.20). In addition, it was determined that the application was helpful for the parents living away from the school to communicate with the school (x=4.27). Besides, the parents indicated that the application helped about establishing communication with the teachers (x=3.53), cooperating (x=4.13), and receiving up-to-date information from their children (x=3.93). The parents stated that the application was helpful in solving the problems encountered by children in school (x=3.40). Besides, the parents stated that they saved time and money they spent on visiting the school with the application (x=3.67). On the other hand, the parents stated that they met less faceto-face interviews with the teachers (x=3.40). Besides, the parents considered that it was easy to use the application (x=3.87), liked the application (x=3.40), found it useful (x=3.47) and recommended the use of the application (x=4.00).
Conclusions and Discussion
When this study aiming to reveal the opinions of the high school students about the ClassDojo application was examined in general, it was concluded that the behavior scores given by the teachers from the ClassDojo application helped the students to be aware of their own behaviors. With this awareness, the students tried to improve their own behaviors (MacLean-Blevins, 2013). Zimmerman (2002) suggested that a student who adjusted his/her behavior can motivate himself/herself while performing a given task. In other words, the student internalizes the right behaviors and the behaviors themselves become rewards for the students (Akbaba, 2006) . Thus, the student can better focus on school works and be more successful. In addition, it can be asserted that the frequency of the unwanted behaviors decreased by the negative scores given by the teachers to the undesired behaviors in the ClassDojo environment. Since teachers share negative behaviors of their students with their parents as soon as they see them, the problems are solved more quickly.
In this way, external factors that affect the behaviors of the child in an undesirable manner are taken under control and the child earns appropriate behavioral habits (Duman, Gelişi & Çetin, 2004) . In other words, the students who see and internalize the adaptation to the social rules as a necessity of modern life and acquire appropriate rational behaviors are raised (cited by Duman, Gelişi & Çetin, 2004 from Tertemiz) . This also reduces the frequency of calling the parents for these types of problems to the school by the teachers. On the other hand, positive scores given by the teachers in the ClassDojo environment become a reward for the students and the frequency of presenting the rewarded behavior increases. Some students even stated that they were appreciated by their parents at home when they got positive points. This is because students stated that they were struggling to get positive points. It is difficult for parents to come to school every day to learn the situation of their children. With the ClassDojo application, parents can learn their child's situation whenever they want, thanks to the notifications on their phones or by opening the application. In this way, the parents are notified about their children even when they cannot come to the school. That is because the frequency of the parents' school visits also decreases.
It is known that parents see the family-teacher cooperation in terms of increasing the success of their children in courses (Gökçe, 2000) . In addition, communication and cooperation of the parents and the teachers in the ClassDojo environment is seen to affect the behaviors and course successes of the students. This result supported the results from the study of Lawson (2003) that the involvement of the family about the students' education improved the academic success and learning experiences of the students (Cited by Erdoğan & Demirkasımoğlu, 2010 from Lawson) . Concerning this, the parents get more updated and continuous information about their children thanks to the information sent through the application. In fact, it was seen that the parents communicated with the teachers more deeply about the situation of the students by messaging through the application. They even had the opportunity to evaluate the student's status with the course teachers by learning the absenteeism and course grades through E-school. In fact, some teachers directly informed the parents about the absenteeism and course grades of the students and evaluated the situation together with the parents. In addition, teachers had the opportunity to discuss the situation of the student's behaviors in and out of the class by communicating with the student's parents through the application. For this reason, the parent was advising and assisting the child. In addition, it was also seen that the parents put more pressure on their children about their education with the ClassDojo application. This was associated with the increased communication of teachers with the parents and thus the fact that more detailed information was sent to the parents. Thus, the parents advised their children to study more and show better behaviors. For this reason, the students have had to pay more attention to their behaviors within the classroom and started to study more. The students saw this as a pressure and did not want to be under pressure. On the other hand, since the teacher's praise for the students and the positive behavior scores given by the teacher were sent directly to the parents, the students were satisfied with the teacher-parent communication. In addition, it was also seen that the students were satisfied with the interest of their parents in their education.
When the responses given to the questionnaire were examined, it was observed that the responses given differed in terms of gender. Female students generally responded more positively to the questionnaire items than male students. Female students draw more meanings from the scores given by their teachers in the ClassDojo environment where teachers can score the in-class behaviors of the students. In addition, it was concluded that the ClassDojo application was more helpful in developing self-regulation and self-control behaviors in female students than male students. Moreover, the more active involvement of the parents in the students' education was seen more positive in female students compared to the male students. This showed that female students used the ClassDojo application more actively and adopted it more than male students.
Female students gave more importance to the application.
It is the parents who have an important place in the life of the children and who are constantly communicating with them from the time they are born, preparing them for their life. Naturally, the first teacher of the children is their parents. However, there is a need for efficient parent-teacher collaboration in order to improve the quality of education provided in the school, and to develop parent-teacher communication for effective cooperation (Erdoğan & Demirkasımoğlu, 2010) . It is therefore an important task for the school to be in communication and cooperation with the parents who have an important place in the education of the students (Çalışkan & Ayık, 2015) . Besides, it was seen that the ClassDojo application was helpful for the teachers and parents to communicate with each other more frequently and to know each other closely. This increases the sincerity between the teacher and parents and leads the students to have more effective and efficient education. In addition, the teachers found the opportunity both to evaluate the success and behavior status of the students in the class and send them to the parents by recording them in the application. This made it easy for the teachers both to establish the discipline in the class and to get help from the parents to solve the problems in the class. In addition, it was seen that the use of the ClassDojo was easy. The application was liked by students, teachers and parents. It was determined that the application was beneficial and International Online Journal of Educational Sciences, 2019, 11 (4), 160-180 176 recommended to be used.
Recommendations
Teachers, students and parents using the ClassDojo application were satisfied with the application and recommend the use of the application. It can be asserted that the ClassDojo application positively affected the success levels of the high school students and their classroom behaviors. For this reason, the use of the ClassDojo application at high school level was beneficial and the use of the application was recommended. It was also seen that registering in the ClassDojo application was easy. However, it was necessary to explain the required information to the parents in detail in order for them to register, their registration should be confirmed by getting their feedbacks and appropriate revisions should be made according to the feedbacks received. Otherwise, some students can sign up to the system by showing themselves as a parent. In addition, it was seen that the students are willing to register to the system after the correct registration of their parents.
In addition, teachers need to use the system actively. Otherwise, the parents also do not use the system.
Teachers are advised to use the system on a daily or weekly basis. It is even suggested that teachers use the ClassDojo in front of the students in the classroom. It was seen that the system was more effective if it was used in this way.
Giving negative scores to the behaviors of the students through the system and sending negative messages to the parents about the students affect the students negatively. On the other hand, sending positive scores and messages to the parents make the students happy. Therefore, teachers need to develop empathy more with their students while sending a negative score or a message through the application and to be more patient in these situations (Paliç & Keleş, 2011) . It is recommended to send positive scores and messages to students more frequently.
GENİŞLETİLMİŞ ÖZET

CLASSDOJO: Dijital Sınıf Yönetim Programının Öğrenci-Veli ve Öğretmen Üzerindeki
Etkileri Anne-babalar, çocuklarının ilk öğretmenleridir ve çocuklarını en iyi tanıyan kişilerdir. Çocuğa en yakın olan, çocuğun gelişim özelliklerini en iyi bilen yine çocuğun ailesidir (Akbaşlı ve Kavak, 2008 
